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C.S, 211 JiLINGUAL GtrtiP AND marTED PROGRAM ^ 1979-80 



I* lOTEODUCTlON 



thf yaa^ 197|-^S0 riprMents the third yamt of the Bilinguai^^W 
TalantW-Prsgram at C,S. 211, Located In CQmunlty SehsQl District la ^ 
Che Bp^. N^ York City, CS. 211 hag been a leader rfi^ th© develC^V 
q£ a (tbtal biliniual Mhool (K-fl) since, its foundihg in pSgT^"^^ 
in orie of the most depressed and ecpnomieally deprived urban areas of. 
ths qouncry, it h^a been able t^rovide a high quality bilingual,, bi* 

Vaultural adusation to Spanish dominant, English dominant, and bilingual ' 
(Spanish-English) ahildren drawn from throughout the distr^ti ^As stit©^ ' 
in an^arlier Tijtle VII evaluation report, "the objeotlve of C,S. 21^ m^-' 

■ to have each child fuhctioning at or above grade level in reading and ' 
mathj in his/her dominanc language, and to f oitter the mastery of the 
second language. In fact, in classroom obsarvations, children who had 
attended C,S* 211 from kinciergarten^^^hrough grade five or grade six* were 

, ■' ■ . ■ . . J I . - ^ " ' ' " : / ^ * ' 

^- observed to be very fluent in oral use of tKe second language , even if 
: there was noc native facility."^ . 

In addition to language learning And language maintenance in two* lan|^ages 
and a multi-cultural orientation (largely Hispanic and Afro-American) to 
^ the curriculum, G.S. 211 emphasises flexible prograraigg and an ^individual 

appr oach to tostruction^,' Children ar e grouped by t heir abilicies, not by 

age' or grade, for language instruction in both dcfminant ^and second languagfe, 
reading and math. As noted in an earlier^ evaluatipn, ''this placemen by 



1. A, Babian and V. Toledo, "Final Evaluation Report for chte District 12 
Bilingual School, '211, (1976^1977)," National Training and Evaluation 
Cancer, N,Y,, ^rr, 1977, p. if , ' 



/prof icience, i-athe^; fehan >ge , . resulteci in che -.well .balanced gioupi ob- 
/ sarvad, ^Children ffe|ularly rsirolfeds throughout the day fotf in- 
itmictioa in dsncant areas and tha flescible f^Qg^^ming was 

obmm'pr^d td banef^ D|Qac qhildtaE* , This /complicated '^sypt^ wafe only 
praacj^lai howeverV bedau^ thm capstant vigilance and eKcallent luper 
yision pipvided by ,phe Ministratioa, \i'-well ai^^he talent and good will 

of the ceadhers.*'^ : : ' - ; ' ^ . ■ ' 

v/_ . r . ij. j.'^vii:-.,^ .a .... [. * . " 

The sohdol-s long eicparience .wl£h fleK^le abM^ify grouping faailitated' 
the *iaiplementation of its^ Glf tad .and falanted Frogr^, aa atud^ta ^ere ^ 
already. accuscomed to' grouping and rfegrouping during the course of the ^ 
day for^ particular aetivltles.j^AlsOp 'there ^'was no Invldiq^s distinction 
between and among grpupa and accivitias,:; StM to. respect 

^individual diffarencea in intereet^ and.talerita* - 

The. concern. for providing relivant and' quality aducation to meet th# 

individual neida of the children of the dapresied area being sprved, led ■ 

tha adminiatracion if C.S, 211 to prtfpdia a program for the gifted and ' 

talented ^childr an e^roHad^ at che-achool, ;|n the application for initial 

funding, chey argued tlati " ^ ' : \ ^ , ' 

1, gifted/ and talentad pupila are exceptio^i and- ^ * 

^ M have upiqua educational* needsi * • * ' 

^ 2.* most . df 'the special' programs provided for giftfcd 

^childran aja located in middle and upper class 
achooisi ^ ^ . . 

3. ^mora aquitable opportunity for the gifted, located 

^=-^^^""™~"--in--th€— les'^ — 
a must I 

4y ' provisiohi made db not reach children who have ^ 
. . difficulty with Che English language; 



Ibid* J p» i* 



//i; " ; ■ ' w±^*E school. pQpulmt|bfl; iaf 730 pupils, had ideacifiad . 

: /; •= ; . ^gay t^^,^ Tj^-f'g^ri gng'H^^ . gp^aktng gi f f g>.4 qhlldrem whjteh ; 

; / / • MpreSfUM Qlose»:tQ 13% of Ifca sehool population | j 

/ : J h •! 6/ th© gif t©d Md l^Mted bllingya;! and llni«d English. 

=• ' , sptakiag child is still being amglmctad, partiGulariy 

/ - ' thosa proiram^ being fraded lUnder' Title VTI monies* 

.'It is aiSMti^^ that* aarly identificataton and progr^Ening for the gifted and 

A. V / • • . ' : • . ^ " L ^ ' ^ 

talented among the non-^English speaking and. biiingual .school populations 



. \ ' ,1. , il* "ba. pr©videdi^a£ the. tiaa. of sotooI: entry i 
■ ; - ' " ; : ' , 

^^ 2* and that tHe/ atoilitlee and talents of |iftea md tainted 
^ children ^hose language la noti English adequately / . 
* iseog^ied through a earif^lly plmned and well dfyii^ped 
progcito' oE Jtt^ \, 

• . . ^ ^ ^ * . ^ > ^ > ^' ; , ^ * ^ »-> C * ■ ■ ; ■ 

/ i ' ' ^ . 1 ■'/■ /^" ' ' ■ ^ -J ^' - y : - - : 

The ambitious goals of the. Gifted and Talent ed; Progr^Sk- were translated into 

' ■ V::^-'^", -v ^ . . 

an ambitious set of program oblectiv^e^ These job j^etivagj aa de^irifd for ^ 

* ■ \ : ■ " .■ " ^ .-.r J ^ ■ I ^ ...T' ' 
the third year of the Program* cm be grouped iafcol, three ma j pp. ^alr^as t : ' ' 

instimqtional progrms, staff development, 'and p Went -invblvemint 

Instructional Program ' 

1. Native Language Arts < . ■ - ^ 

Given a Spanish Language Arts Program for Spaniih Dominant 
Gifted ahlldren, such children will demons tratte a* signifl^ 
cant gai^ in Spmish reading achievement (as measured by 
gains in raw scores on the'Pi^eba de Lectura with slgnif 1^ 
can.ce determined by means of a corr^ated t-^test) • 

Given an. English Language Arts Progr^. fpr English Domlnanc 
Giftid children^ such children will/demdnstrate a aignHi=- 
cant gain in English Reading Achievement as measured by the 
, ^ appropriate level* of theS.A.T. (with significance determined 
by a correlated t-test) . ' X- , 



9' ^ 



2* Second Lajiguage ^ \. . \i 

Given English as a Second La^uage Instruction^ Spanish 
dominant children will show a Significant gain in ratg scores 
on Che Language Assessment* Battery » English sub--cest (with 
' significance detertnlned by^^^eans of a correlated t^test) * 



Given Spanish as a Seeond Languagi instruction, Ingiish , 
Dominaat Gifted children t^ill shew a signifiemnc |sln* 
^in raw scores on the AappropiriaCe lavel of the Pruaba 
T^eeture ^th signijficance datamined by means of a 
'^^k^ ^ \ eortalated t-test). ^C^' 



.MathsMtics 



Given a mathematies proirM for Spanish and. English dom- 
In^t itudgnts and Bilingual studtnts, sueh ehllidrsn will 
demonatrata a signfiaanc gain in "raw sepres as memsuras 
by cha eompucatlonal lubcast of the appropriate level of 
the S*A.T* (with slgnifieanea determinad by m^Ms of /a 
correlated cutest) * . 



jcianee ^ 

Given a scienes program for Spaniih and English.^ domin^t as . , - 
well ag bilingfiai: Gi^f t Talented ohildran, such children^ 

will devalop skills required for e3qparimancation, fori making 
obsarvattons J and for understanding thm proeess of classifi* 
- cation • They will produce j organiie^ and implemant science 
fair .projects* ^ Achlevament will be detertu.nad by teachar ©b-- 
serv^atlpn and. the racord of actuil ac^oraplishments in science, 

5 . Guidance in Career Awareness and Self-Development 

Childran will acquire" knowledga and gain SKperiencas within ^ 
their levels of age and interest , by generatinf ideas in 
small groups, ind then sorting and consolidating these ideas \ 
as chay work indapendfently, fchu& becoming self-^motivated and 
self-directed. ■ _ * ■ . . * 

6. Arts Ecogram .. ^ ^ 

« " ^ - ~ 

Given an Arts programs the Gifted and Talented children CSpanlsh 
or English Dominartt and Bilingual) will be able to 

^ a) demonstrate their comnunication skills through 
4 movement, dance, musiCj drMa, plastic and visual 
arts activities as measured *by observation repor 
, kept by the teacher* 

^ b) demonstrate their participation in ^the/socialisation 
process through Inter-dependent colj^aboratlve efforts 
in the periforming arts (writers, directors, actors j 
singers s audience) as measured by progress reports 

maintained by the artists in residence* ^ 

* • - * - ----- ^ 

' ' *' . ■ • ' ' . ' •■ . . ■ ' 
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Scaf f Develbpmetit 

In order for the acaff at C.S. 211 to impltmentt the abovfe inscructionai 

program, a program of staff development was bffered 'to teachers and 

paraprdfeision^ls wt|±th tul3.t' upon staff craining in prior years/ 

The. intendid%t«ff ^development objectives for 1971^80 were as follow 

'^y^" '^' Staff will imderstand the eoncept and exeeuttion of a 

■ = program for the , gifted and talented child Cincluding tht 
means of identifying such children frtfm among non^Engliah 
speaking and bilingual children) / 

2, Staff will become familiar with studies, naterials asm 
. teaching methods appropriate to the gifted and taleijied ^ 

child who is alio tiilingtial . (or in the process of be-- 
coming bilinguai) in English .and Spanish. 

3, Staff will extend their mderstaftding of theo:^^, 
,rationale, ^d pracCice of a bilingual educatiohal program. 

4, ■ Staff will develop uaderstandlng and skill in^the "Silent 

;Way" (Gattegn©) approach to teaching the secpftLd language 
: ^"(Inglish as a Second Language - ESt) and Si^^ish as a 
Second L^guaga SSL) , 




Parent Involvement f 

■ '\ 

Relatfed^ co staff development are the objectives of improving school- 
s' .■■ ' ■ ■ . . ^ ' 
parent relations and of involving parents more fully in the life^and 

e p|ograms' of the school* To these ends the following objectives 



Eh^ 

^ were established 



1* Parents of children in the program demonstrate 

their interest in the program and in the education of , 
■ their children by attending af~ least one parent workshops 

1. Parents who desire training in English as a Second Language 
will enroll in the parent ESL course and 75% of thenar- 
ticipating parents wijl successfully achieve a basic "aural- , 
o^L^jL^njlish _cg nversatio nal level in___Qr.der _ c Q._carry on _ s imp le 



informal convefsations as decerminedsiDf teacher jud^ent 

The first year of the Gifted and Talented Progr^, 1977-78, the focus was 

■ * ■ 

upon selection anrf davelopment of instructional materials (in. career aware- 
nesi, cultural^ awareness, 'and phinking skills), the Cnltial implemantafcioh 



of the initructional pC0|ram, in' che second year; the foeus sh±f«d 
Cb ptaff development (in aeeoVd-^th a reeotoendition in the firat 
'year's Final Report) and contiftued impleMntatiqn of two major qom- 
iponencs of chr instructional program'-^ language arts' turr 
. ..fedth Engl±ah^-,md Spanls^, and tHe arti curriculum (dariee, drama 
music, and graphics^-- In this, the third yea^, staff develQ^menc 
efforts concinued as did emphasis on £he language arts ^^d arts 
eomponents* A full ddacussion of program activities for 1979-80 

*appaars' below, ^ . / 

^ ^ - . ^ ^ ■ . / - . " ' \ ■ ■ - ■ 

.^1 ^ ■ ■ ^< ■ . ■ ■ ^ ' • \ = • • . ^ ^ — . 

Quantitative data required by assess ^^thi degree to which this pro-am has 
achieved its vari^i -^objectives presents a c problem* Given 

the face chdc apprbjami^ly^lSO children are sarved . by Che prsiram and arm 
dlscributed among 6 gradr^'^vels, two classif Icaclons Clifted or talanted) 
and three language categoriea (English dominant, Spanish dominant and Bl- - 
lingual), Che resulting matrisc yields very fev students per individual cell 
(e.g. , Gifte* Spanish dominant children in tfce third grade) In mdditioii^ 
^depending on one- g particular classif Ication, a child' may not be eligible 
to receive a given examination (e.g. , L.A.B* ^ English test wqulb not be 
administered to Engliah dotoinant children), 

-Given these inherent lim^ations, the testing program atCS. 211 this 

. ^ \ ) ■ ■ - ' ■ 

year was the most successfur to date. At least some data/ is available on - 

a pre-post test basip in the are^s of English^ as a Second Ltoguage, Span- 
ish lan^age arts, English language arts and mathemtids. The available 
test data does, permit a gross measure of achievement for the studencs in 
the program. These data will b^e prasertted ^nd analyzed "balow. 



Full Ifflplm^nfeaciQn q1- gLg ^vitii s for thm Glftad and Talented Pregram 
was impeded ^is year d^e to a lueeesaion: of administrative changes at 
C.S.\211* This school's principal left early in the Fall Cerm, an » \ 
acting principal served lot a, f few months and a ftcond acting principal/ 
took over the adsdnistracion of the school early, in the second term* * 
The 'second (ted current) actiiig principal had served as Title VIl 
Project CQordlnator and he was replaced in this position by a. new Co-- ^ 
ordtoator when he assmned the acting principalsHip, ■ 

Under the current acting principal, ^.vMigual Silen, tl^ Gifted land j 
Talented Program becMe fully functioning, wifih all Prpgram personnel 
properly 4ssigne4 to their Program tasksf ^¥he school, as a whole, was 
scabiliied after Its series, of administrative changes and the inatruc- 
tional program was ftfnctioning effectively, . " ^ ' ^■ 

While the statt of some activities was delayed, many Program activities 
were able to commence in the Fall taCTa, ^^ad discussed below. Theresas, » 
however, another problem that had co be overrbme before the target 
children could be fully served. This involved class' placement of children^ 
ifiefluliedvas Gifted and Talented and Mlected^ for participation in the 
progr^ai. These youngsters ^ to talirik 156, ware distributed among 13 
classes (across grades 1 to 6) , UrifbrCuhately ^ class assignfflents/ were 
made in Che Spring of 1979 prior to Identification of the target popular 
tion* Thus children were'not concantrated into a smaller nimber of clas^saa 



(homogeneous grouping had never been GOnsidefed for^the Gifted and Talented 



childreh) which would have/facilitated the scheduling of special ac'tivi- 



reL) which would have^f acilitate 
Cies.for the- Cargat child/an. The situation was further confounded ^ 
Che need CO place new an/rants to C,S*, 211 in 'the Fall of 1979 who were 



^.Ideaeifi.ed as. cargee students f-orjhi. Gi^^ted and Talentad Program'. To 
■ resolve ehis dilemria, ' mosc of ' Che tariec ehildren tw«' raasaigped . and. 
concahtracedilncoj i clasaaa'and target cfiildr an in oc^ar cl&ss«s wafe 
regrouped for speciar actlvlci«s Irit ended for the gifted and cala'nced ' 
students. « . . , 

The distribution of th« ttargec population fiy gride Is shown la Table 1 
■ The somew^hat larger number in grades 3 through 6 compared to grades 1 
and- 2 reflecta, in part, the griatar knowledge of the students and 
,their -abilityies by the teachers at C.S.' 211 after a child*has spent a 
few years at the school. As selection was made In large, part on the ■ 
basis of' 'teacher Judgment Camploylng a .special Identif icacloh checkllse) , 
6he teachers the earll'er grades werp less prepared to single out/ -. ' 
children with special gifts and, talents until they had had more time to 

display their ablllcies. < , ^ ,. 

• ' -■ ' -■ ^ 

Table 1; Distribution of Gifted and Talented Children-By_Grade . 
, . . Grade Number . - . 

' - -^/-^ , ^ 1^ / , ' r ■ 18 ■ ^ - 



3 



31 



4- . - 25 

5 32 

■6 ■ ■ . 31: 



156 



A majority of- the children who were selected for, the .Gifted and falehced 
Program ■were either Spanish, Dominant "or could b» classified as of limited 

' _ ^ ■ ■ i- 

English prof ici«ncy-due-eo^ same- English- language- handlc^ap-<i7erK-of tan ^tn-^^ 
writttan Eng-lish exprassien) , \ " ' 

•. , -Program accivitles will be presanCed in therms of the three ma j of 
areas of program objectives: Inscruccion, Staff Oevelopmenc, and Parent , ' <; 
Involvement. ^ 



■ jySTRUCTIQN^- ACTIVITIES , 
; 1/^ Titie VII PersQtmel 
Tile Irbject Coird'inacor : (Initially- Mr ^ M, lilen and che*/ wheri .hte ^ ^ ' 
b#cme acting principal* Mr, E*/Gu4^ara)^, was responsible for over-^ 
seeing^che 'selection of tarfet childrtri^ the progrananing. and sched** 
uling of -ap^ecial activities^ the ordering of project ma ^erl^ls, and 
the pydject testing pro^^i "l^as|^ casks were carried^ outs though ; 0 
delajyed at times due Go" thrf adminiscrative changes at C,s; 211 aa 
dlacussed a^iove* ' ^ — . . ■ ^ \, : . \ 

Two bilingual resource gpacialiscs were a^saigned to the project^ 
Ms, Annette Fuentes as responsible for curriculum review, materials - 
lden.tif ication and selection and working .with, teachers who had gifted 
^ and talented children IH their classes* ^She assisted the teachers in 
identdfying special materials and activities for the target children- 
and worked with the classroom teacher to incmgra^e.the activities of 
the special consultants into their ongoing instructional programs,.^ 
She^also worked , with the 'special testing program for the target: ' ^ 
children* ' ' ^ /.^.^ ' ■ . \ .\ _ ^ ■ . . 

■ " : ^ , • ^ V/ ' ^ ^^^^ 

Ms, Gladys Rivera i the secpnd bilingual resource specialist , was te-- . 

sponsible ^f'or guidance servic^es to the target children and with parent 

relations. She aerved as guidance liaison for the ''schbol-based ^ 

Guidance Team^*' composed of a ^social ^worker/psy^^^ and an aval- 

ua tori^ «^^h-"rf-whom-vl^ied:-^he^^-HCho ■ ■ - : — 

March. Shy^lso worked with classroom -teachers on issues of referrals* 

JZn addition^ she worked, in the^afea of Career Awarene^ss with the tafget 

cftlldren which invorved, this year, a program with the local public 

library branch and a districts-wide cateer. program, 



Ma. Rivera ^as also responsibla for organizing parent workahops and 
organizing and ceachirig ESL classes for parents- 



Two bilingual paraprof i^sionay corapleta the personnel assigned to 
this Title 711 project^^. Ms, Rosario and 'E, Sanchea were each 
assigned Co a class with high concentrations of gifted and Calenred / ■. 
children. They worked with individuals and with small groups ^ often 
with special enrichment activities, anfi also worked with the special 
consultants when they were in attendance atVCrS, 211, 

-During Che first semeste^^me problems were encountered in* the oc- 
.Gasional^deploymenc^of. Title VII personnel to other critical school 
dMies. With, the new administration in the Spring, cerm, this 'practice 
has been eliminaced and resource personnel are all working within 
Program activities*. ' ^ 

2. Speci&l Consulcants , 

As in;: the first two years of this Program, G.S. 222 has contracted with 

especially, talanted individuals who have demons tratad their creativity 

in Che field of the arts, , to work with the target children. In earlier 

years these consultants were enchusiascically received by students 

and staff and this was true again this year*- It must be noted, however, 

chat C,S> 211 continues co experience difficulcies and delays in ob- 

tainlng consulcant approvals from che Board of Education, causing delays 

in implementation and, at times, loss of the Gonsultant* 

Poats in the Schools - Sr, Jose Figueroa, a Spanish language 
poet, presented "Poets in the Schools" at C.S* 211, He 
worked directly with 65 gifted and talaated students over 
the course of eleven iull-day visits (Oct. 17, Nov. 7, 14, 
21, 28, DTec, 5, 12, 19,^and Jan, 2, 9, 16), He held three 
student workshops on each visit and one . ceacher workshop. 
This latter wprkshop greatly increased the potential effect 
of .this consulcant to many more children, both targeted and 
non-cargeted youngsters. In his student workshops, the regu- 



lar classroom Eeacher and the para were involved and 
worked along wich S» Figueroa as part of the lesson. 



As a result of t^iis actlvltiy, a volume of poetry' in 
Spanish was produced and published by the DiscricCs 
encitled "Bilingual Bromc Poet^^ 1980*" 

b) Teachers and Writers Collajsorative - Ms* Barbara Danish 
represantad for the second year this well-known orgmniaa- 
. tion dedicated to school-artist collaboration. She worked 

with approximately 65 target children over a period of 10 
weekly visits in the area of language arts, and especially 
English language creative writing, Ms, Danish "and her 
students (and classroom teacher collaborators) produced 
a book of creative writings j published by the DistricCj /■ 
entitled "Mythical, Magical and Reality," Ms. Danish 
not only had an impact on children (dutifully recorded in 
print) ^ but upon teachers as well* ' 

Teachers have been observed .using with their own classe^^, 
'at i:.S* 211s the creative writing techniques she has pro- 
moted* ?^ ^ 

^) Ballet HispanicQ - This was the third year of involvemenc 
of the Ballet Hispanico in the Gifted and Talentad Program. 
Dance instruccion was extended to apprdximataly 65 target 
children over the course of six consultant days. An assembly 
program was a^lo presented; which was witnessed by the entire 
sahob'l population and a number of visiting parents. As ^in 
the pastj the dance program has always been extremely wall 
received by students and staff, 

d) Drama through Spanish Poetry - Sra, Doris Castenos devoted 
five consultant days to working with approximately 30 gifted 
.and talented children. The focus of these sessions was to 
develop the Spanish language arts abilities of the children 
and to provide them with a new avenue of creative dramatic 
expression. 

I 3* Other Special Activities " 

In addition to consultants who visited the school to work with the giftad 
and talented chldran, a wide range of programmatic activities were of- 
farad to the target children, 

a) Martial Arts - A parent volunteer, Mr. Bert, worked with a 
group of 20 target children in, his area of axpartises martial 
arts, 

b) Visual Arts Workshop - The Gestetnar Company sponsored a two- 
week workshop for gifted and. talented children in the visual 
arts. They learned about printing, "set-up" workj book 
'binding j and machine operations, 
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Bronx CQuncil of the Arts - Tha 'Councli ipdnsored a one- 
day workshop for approKimacelv 100 students on Che melding 
~" "of '^it^W^ih3yraFz""mus±c^'cr 

(Basil Georges, Director), perfomed at the wrkshop, held 
on April 16, In additior*, the Council sponsored one class 
with a high Gonceneration of gifted and talenced cKildren 
, so chat they could attend a drama workshop held at N.Y.U, 
This related co the work these youngsters had one wlt:h the 
various coRSulCancs* 

^) Huseum of Natural History Workshop - Approximately 65 target 
children attended ^ workshop ac l.S. 84 (District 12) con- 
ducted by Che ^^erican Museum of NacuEal HistoryV The ' 
topic of the workshop was the "Oxcart Cultural EKperience, 
Students were exposed to the study of anthropology and to 
the study of cbmparacive cultures. ; . 

e) The Bromc Zoo ^Pro^ram - A class with a high concentration of 
gifted and talented students, was one of only 4 classes in 
the city salecced for this special zoological program, called 
"Windows on Wildlife," a project that involved the class for 
much of the school year* 

^) Operation Explore - Two ceathers with hi^h concentration of 
target children were Invtslved with*@the |oard of Education 
sponsored project^ "Operatibn Explore"/ This project brought 
together Cornell UniVj^rsi'Cy , the Gateway National Park, the 
N.Y.S, Recreational Service, along with the Board of Education, 
Selected classes from throughout Che .city we're Involved in 
^ an effort to expose urban children to farms, stare parks, 
bird sanctuaries, marine habitats, and other natural en- 
viroi^ents* The classes were taken on a series of day trips 
and one overnight trip where they were able to explore the 
natural environment and receive instruction from experts in 
that particular natural habitat* The teachers also received 
training ~ one day workshop and one overnight, ^ 

g) Library Project - As part of the Career Awareness component 
of ' her abidance, Ms, Rivera, Bilingual Resource Specialist, 
took five classes with high concentrations of gifted and 
talented children, on a series ofvisicsto the Tremont Branch 
of the N,Y. Public Library. The gifted and talented children 
were urged to explore the library resources and attend 

their special events. Three classes atxended a play at the 
library on April 3, which included mjsic and dance of the 
^ Caribbean, Other classes attended a Session at the library ' 
where they met the noted Puerto Rican author, Piri Thomas, 

h) Dig trie t 12 Career Awareness - Approximataly 75 gifted and 
talented, children attended the career awa4'^eness program offered 
by Che district. The sessions were held after school on Tues- 
days and Thursdays at the District Office* It Involved a col- 
laborative effort on the part of the District and the Puerto 
Rican Educators Aasoclation. 
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STAFF DEVELOPMENT ' V ^ " ] ^ 

1, Pnivacslcv Couries ^ " 

In Che F« 1979 seraestar, Fordham Univarsicy offered a graduace course 
CO 14 caacliers at C.S. 211 anCl'ciad, "Bilingual Curriculum Maca5.ials " 
Workshop - Contenc Araas" (Educ. 52831). In the Spring 1980 semesCar, ' 
tan caadhers raceivad a graduata course of farad by Fordham ancltlad, 
"Taaching Reading and Licaracure co Bilingual Studancs" (Educ. 32^45) . 
. Boch courses relatad Co che laniuaie area (English and Spanish) em- 
phasis in chis year's program a%d wer'e wall recaived by , the teachers 
at C.S. 211. ^ ^ ' / ^ 

2. ' Wprkahops . - . ; 

DistriGC 12 offered several workshops than were of particurar relevance 
Co teachers of bilingual or L.£,P,^ children. Many gf chesa were at- 
cended by .Ceaehars^ac ^CJ^S. 211. A Prof essional ,InsciCuce was' held at 
Che Bronx Bovs' Club on March 14 dealing with contemporary isaues in 
bilingual educacion^ a workshop series was of fared by the Brons ST^ 
Canter (the Regional Bilingual Training Resource Center at I,S. 84, 
District 12) April 13, May 7 and 3 — dealing with multicultural 
studies, and bilingual materials devalopment in the content area. Also.-' 
held at the STAB Center was a workshop on creative writing in Spanish, 
and a training insticute dealing with bilingual education Mpics 
(June 11). Teachers at C.S. 211. attended a number of the abov^ mentioned 
sessions. * ' '■■ . ' _ * 



PARENT INVbLVEMENT 



1. Paj^eiWorkahQpg 



Two parent workshopff per month were oVferad between Nove'mber §nd May 
wic^ apprpximately 20 parenCs aCtaTTding each ses^slon. Comittencini Che 
week of May 5, daily crafcs =.workshops were held. ^These continued 
throughout the month with the aim of producing arts and crafts for 
.G,S. 211's "Spring Extravaganza", Che . school-wide; sho,w in which all 
classes participac^, ' ^ 

The parent workshops included the following kinds ^of topics i a polige 
yeparcment representative speaking on ways to protect one's children j 
an Qrientacion to T-icle VII provided ser^iceSi meeting with coimunity 
school board members, library workshops, nucrition, ecc* 



2* English ,^s :"a Second Language Classes - ^ 
From November to 'Aprils classias in ESL^were offeretf to^parents, ■. A be- 
ginners' class was scheduled for Mondays, Wednesdays, and Fridays with 
20 parents enrolled apd with average daily ac tendance of approximacely 
ID, :^aCerlals for che class were, prepared by the ceacher, (one of the 
bilingual resource; specialists) who^had .recently rece'ived graudate 
training in Che teaching of ESL to adults* On Tuesdays and' Thursdays 
an advanced ESL class was given with enrollmenc of 10 and an average 
atcendande of 6* Beginning'' In^May, ESL instruction was included as 
.part of Che crafts workshop, with all iristruccions given in English^ = 
and English language conversation encouraged, 

3. • Other Parent Accivicies 

Parents were involved In various 'fund raising efforts ac che schobl — 
candy sales, studenC photographs,' etc. , and for parencs unable Co 



follow paranc meecinss in English, Spanish cranslacion was ptovided by 

♦ _ 

Che bilingual re'Source specifaliic* ' * ' 

Finally, C,S* 211 tradici^nal^ has had an op an- arms approach' to . its 
parenCs. As in Che pasc year^ a visitor cannoc fail Co notice the 
^'par^nc presence" at CS. 211, with ^parencs assisting t^ Jchool 
parsonnels receiving instruction, or making che^elvas "at. home" in 
chd school building. * = • 

Submission of a renewal application and selection of the targac popufa- 

tion for naKC year should also fee considered as parr of the Project 

activities, A renewal application was complated and submitted on 

schedule for the f6ur^K y^r of the Projecl, Identification of gifted 

and talented chil#aren for 'participation in ne^t year 's program began 
' > V ' 

in the, Spring, ^ eraployln^ form of the "Eenzulli-Hartman Scale 



for I4encifying Sifted and Talented Children", a teacher checkj^ist of 
Student aharacteristlcs, and supplemekted with a "Peer Nomination 



>Fdrm" (copies these tppear in the Appendix). Final selection' of 
students will be made ^by a staff panel composed of tha bilingual' re- 
sourca specialists^ classroom teachers an4 cije prlacipla* It is antici 
paced chat target children will be identified prior to school organiza- 
tion for 1980-81* This wil'l^^acilitate Che grouping of target children 
in a reduced numbar of classes^ there by better facilicacing the pro- 
vision of special services for next year. * = 

FINPINGS ' r > . 

A* On-^Site Ob;garvation3 * ' 

During the school vaar -1979-30, twelve visits were made by che con- 

sulcanc-evaluacors to C,S, 211. Physically, C,»S . 211 is housed in a 



converced faccory building, wich che ground floor a • iSembinacion cafe- 
ceria-conmons room, and floors two chrough four containing classrooms. 

. ■ 'Ay ,0 

The "penchoure" cpncains a play araa " — music/dance space. To promoca 
cha stho©^l's open classroom^stracagy , ' an open plan was. adopted for 
^ass space. With no^ permangnc'^physical dividers between class 
groups, tha noise level was often quite high* miile the flexibility of 
the open plan was admirable, the noise ^and distr^ctions> were undesirable., 
* In addition, teachers did not make uae of the fleKibiiity potentially 
available to them, though on occasion individual teachers did makfe non- 
conventional* use of their - assigned space* ^ " ^ 



Daspite the distractions^ of an open plan, the teacher^ generally were 

ablve^^o hold the attention of theib groups. Often, however, children 
' ■ ■ " 7 ' ^ ! . ^ - 

would be" distracted aSq teachers tended to plan passive activities so 

as not to disturb adjacent groups. There is little provision for 

^recreational spaca aithar outside (whene a cloaad-off city street sej|res ' 

as the only" play area) or .indoors. Since 'children were expected to be 

relatively quiet and physically passive durini class,' this was not the ^ \ 

most desir§ble cirdumscance. They physical activities which formed 

part o£ the Gifted aai Talencad Program (danca, drama), were particu- ' 

larly wall receivbd by Che students, perhaps in part because of cha 

generally confiniBi nacure of the reguiir school ' program. 

Teachers did seek to make their|Teaching areas attractive by the dis- 
play of student work, posters, etc, the absence of wall space, how-' 
ever, limited the ampunt of material that could be displayed. 

The students m the Gifted and Talented Program were heterogeneously ' 

grouped with other children in the school and all children benefitted 

t. 

* . 
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by Che'.school 's fiairtbla programming and ^individualized approach to — 
Cgaching* /Tnere is a complicaCed arrangemenC of g«uping and tm^ ' 
groupin|/£or inptruction in all areas bMad on child's abiiicie's in 
both tm language of instruction as well as the subjactJaf instruction, 
"T^nce children were plaMd^according tb abilities ^ not age, a group 
'might consist of children wh'O wofild nomallx be in grmdes Z,^, and=4 
in regular 'school* This resulted in generally w^l-balaticed' groups and 
facilitated appropriate' enrichment and/or remedd^ion for a fiiven 
child in language* and content areas^ The high caliber of admlniBtra- 
Eion at the schools as well as che high degree *of competence on the ^ 

, part of the teaching staff, t^af crucial in making this complex system 

^ ^ . f ' ' 

succeed, as it did once the schogl was able to settle down after the 

\ ■ * ■ ^ > V ■ ' ^ ' ; 

series of administrativa changes that had been exparienced*: 

Teachar ;Obs ervations drid Interviews " ^ . - . ■ ( . 

' During March and April, f^u^eacKers with high ^concentrations of > ' 
gifted and talented children in the*ir classes were interviewed and 
three, were "observed during regular classropm perio6, (AVcopy o£. the 
Observation Schedule used iff included in the Appendix) * The ^classes 

/were Observed In- their regular classroom spaces. Largely due to the' 
open fl^or plani^ jiackground noise was ex'pariencad in each of the 

^ . . m ^ ' • ' = ----- - >A 

f ■ ' * 

*classes'^' ' , , ^' ■ ^- , ' ' ^ ^ ' 

*^ ■ 

One . of Che classes observed (sixth. .^g^^ whole class as the 

basic unit of instruction,,-^hile this/ two other classes (grade 3 and 
grade 4/5) were broken into groups, Nona of the. Classes .observed had 
the paraprof essional present at che time of obse^aclonSj but the . 
teachers repo;rtftd chat pafas worlledrwith small groupos of childriniin 
reading skills ^talnf orcement , In all classes, thW dominant form of\^^ 



^ inceraacion was teacher iniciaced tsacher-scudenr^intarac^ a^d 
almost exclusively verbal intaractions',= The level of interfchanii, 
^owevar, was quice high and occasianal scudant irticiited interactions 
ware observed • . , . 

■ ; - ■ ' i ^ . 

* Dlffefant kinds ol Ceaching materials were'usad' in each of the four 
^4r^ classas. They ranged ^from textbooks, trade books, dictionaries, and 

maps to scudant-Mde^materialSj reMgtaphed ma£ari and checkboafds 

# ■ _ ^ \ . ■ ■ 

with taacher-^made activltias, 

^ 4 ■ : ■ , ' ' . ■ ^ 

In Cwo classes observed the dominant language of ^both taachar ant stu-^ 
dants was English arid instructi^ wa^ of fered in English, class 
was taught in Spanish., to largely Spanish dominant children. All 
teachers were very fluent in^ English and' Spanish, although some teachers' 
accent/ belied the fact, chat they vera not nativ^ En:|lish ppeakars^ 
Nearly * all. students irf' the observed classes wer.e fluent in English,: 
However J in the Spanish dominant class, a few recent, arrivals were jusc 
learning English. The language consistency of teachers and .students was 
noted. There was very little mixing of Spanish in English ins true tad 
classes, and very little English in classes where Spanish was the Ian- 
guage of instrucrion, 

-All four teachers interviewed reported that they assigned extra work' to ^ 
the gifted and talented children in their classes, including independent 

* resiferch, ; _ 

^ ■ . - *. 

The perceived level of perf oraance ^of the target atudenta was high. 

^ . ^ . ; ' " ~ 

They were' able to raise good questions and to give good answers' to 
teachers raised questions. There was good participation In the observed 
classes and nearlv all children ware well behaved, their fluency in 
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. / - . ■ . ■ ■ 

■ ■ ^ ■ ■■ =' • 

h . ■ ' . 

-in p^Q languages f^toT nearly all children ob||wedQ vas cruly noCe- 

worthy, . . ' ^ , ' . 

The fourN^aachars inC|rviewed are all highly corapet&nt professionals^ 
each following* his or her own caaching scyle. One. teacher was involved 
with a laar-long alforc in Spanish poetry. Her clsss had worked; with 

the Spanish^^anguage poet firom ^^'Poats in the Schools*'. She has rein- - 

L ' ^ ? ; w • , . ^ ' ^ . 

forcad .and ascended the work of this consul Cant ,..b.y tfeadlng a poem^to. 

"the childrtq, each day (in S^hish) and having the bhildren write their 

dwi poecry to^ the teacher.. She has puc.tog^cher a class poacry book 

(in Spanish) and is having her gifted anf'talented children act out 

their "poems i through p ^antomima. ' ^ / , 

• : ■ ■ ■ ' ■ ^ ■ ' ^ 

(Anochar teacher was provided her target children with advanaed mater- 
ials'in th^ fields of iocial stud^ea and^scienca and- has worked with ^ 
this group in bilingualrgciance (whereas Che remainder of the class 
which is Engllah Dominants confine their studies in science to English). 
"Operation Explore" has been a major activity of anotheir teacher inter- 
viewed. -Her ttpget,! children haye worked with . Che ^nsulcant from 
Teachers and Writers^ Collaborative^ and she herself has adopted many of 
the consultant's creative writing teaching methods.. ^ 

The fourth teacher, observed and ^tarviewad has established a high 
level of expectation for his students in the' area of cognitive function- 
ing. He has worked ^with his group Iri developing critical thinking 
skills and has provided his Carget scudents with special advanced. ma- 
terials and reading cexts, 

w ■ ■ -■ » 

All Che observed teachers are enthusiastic, accepting of the students, 
lively, Involved, interescad, and hum.t.nf ; ^The formal obser^/ations 



corroborace the evaluapors' jud^ants of Chese teachers basad on in- 
foraal Qbser^acions during the past^ three years in riearly thirty 
viaics to CS. 211.^ .-^ ^ ■ 

B, Test Regulta ■ ^ » s , ^ ■ 

As^ escplained aboves Che iSfi students who ifeicially entered the progrm 
-in, th| Fall of 1979 are distributed among sis grades, /two classifica- 
tions , (sifted or talented) and three language categories (English or 
Sj5anish domlnani or bilingual) , resulting in a matrix with few sCtfdents 

per cell* In addition^ several children left the school (mobility is 

' ^ ■ ^ <^ 

very high in the Dist^icc, although lower at'G.S. 211 itself) reducing 

. ._ . . „^ ^ ^ \ ^ 

ChE number w^o remained co the end or the year and who could be both 

pre Mid pos^tested* FJLhdllyj 'several children were absent on the days 

pre ^^pdstfesfi were administered , agaiji reducing the-aize of the 

eSfeotive s^ple* - 



'Given these several limitatipnas niore test data is available on the 
carget populacipn this year than the twd prior years of the project* ' 

Tablm 2 summarises the available dataj grouped by standardized test, 
^Since ^jteSt pufiilishers- norm dates were.' not g4neraliy ,0bse gral^ , 

level- (normative) data" would be misieading, tharefoVes in most In^ 
stances raw scores were analyzed -and a correlated t-^Cest. applied to 

pre-post mean scores (by grade). ^ 

' ■ . * ■ 

The Language Aasessment Battery (L.A.B*) English subtest was admin- ^ ' 
istered to Spanish dominant students on a pre--posttest basis to assess 
these^ target studencs- progress^ if any.^'in English language. Except 
for grade 1 (which showed; the largest raw score gain, but with only • 
1 studencs tested) scatisttically significant gains In mean raw scores 



Table 2. Scandardlaed 'Test Mta for che Gif ced 
. and Talenced . Pro gram; 1979 - 1980 ' 



Pretest 
Grade Mean S.D, 



Posttestt" 
t " ' 
Mean S.D, 



E.S.L. (LAB) raw scores' 



ma. 



I 

2 

3 

4. 
5. 
'6. 



19.37 
21.20 
.19.92 
39.50 
45.30 

54.db- 




31.71 
26.13 
34.13 
45.75 
55.70 
60.82 



6.10' 
5.17 
: 7/57 
14.24 
16.36 
8.62 



if. 14 
4.93 
4.92 
6.25 

10 J 40'. 
6.82 



2.26 
8.26 
2.43 
2.42 
3.00- 
■'2.34 



N.S, 

.001 

.05 

.05 

.05 

-.05 



7 

IS' 

12 

12 

10 

U_ 

67 



Total 



Spanish' Language Ares CPrueb_a da Lactura) raw scores 



1 - 


22.57 


4.79 


.62-,8'6 ■ 


■27'.89 


' 40.29 


4.05 


.01 


■ ; 7 


2 ' 


64.70 


£5.93 


67.20 


13". 35 


2.50 . 


.49 


N.S.- 


io 


3 


43.78 


29.84 


71.67 


19.39 


27.89 ; 


2.70 


.05' 


, "9 


4 


29.. 08 


' 9.13 : 


36.83. 


7.28 


7.75 


2.64 


.05 , 


12 


•5- 


',27.56 


' '11.28 : 


35.00 


17.56 


. 7.44-- 


2.44 


.05 ' 


9 


6 


30.00 


13.11 


44.00 


16.27 


14.00 


2.99 


.05 


6 



Engllih Langua&e Arts (Stanford AchievCT&ng Teit) G^E.s- 



5-3 Tocal. 



3 


2.68 


: .83 


3.27 


1.20, 


.59 


3.59 


-.pl 


12 




4 


4.27 . 


.94 . 


6.22 


1. 40 ^ 


; 1.95 


. $.56:; 


..001, 


. 13 




5 


5,61 


.84 


6'. 99 


1.44- ■ 


■ I..39 " 


7 .44 / 


.'001. 


.17 




. 6 




1.59 


7.15: 


- . 1. 62 


:'• ' '.76 


4.01 


,001 


119 
61 . 


Total 


Mach 


'(S'canford 


Achievementt Test) raw 


scores' 










2 ' 


. ■18.55. : - . 


5^61 -'-^ 


,38.00 


■ ■ i ... 


'' ^:;I9,45 


13.80 


.001 


11 




• '2 ■ 


"23.27 


8.51 


45.77 


• 9.. 22''' 


■■' 22.50 


13.t8 : 


.001 


22- 




■ .4 . 


19.00 ' 


9.04 


24.77 


7.31 


5.77 


3.03 


.01 


22 




5 

« 


24^42 


9.90 


26.38 


.10.99 


1,96 


■ 1'.63 


N.S 


26 




6 


22.14 ' 


7.59 

3 


25. 86' 


6.56 

] ■ 


'3.71 


3.47 ■ 


.01. 


28 
109 


Total 
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were achieved for al^rades in cha schooi. This provides supporting. ^ 
evidence Chac one oc cha Program's InsCrucCional objectives (ISL) was 
achiaved^x'^ . ; ' X / 

To meaaure achievemenc in Spanish Language Arts for Englilh dominant 
^gifted studenti taking Spanish as^ a Second Language and Spanish dom- 
inant and 'bilingual scudints taking Spanish Language -Arts , the Prueba^ 
de Lectura was administered* On a pre-post test basis, all grades 
showed statistically^ significant raw "score gains withu the exception 



of grade 2,' Again, this 
tional objective hai been 



^oyides some evidenci that another instruc-* 
achiiyed* ' - . ^ 



Achievement in rEnglish Language Arts- (reading comprehension and vocab- 
ulary) for English dominant and bilingual ^stud^nts was measured by 
means of., the Stanford Achievement Test for grades 3.to ,^^, The - ^ 
gifted and talented students in grades 4 to ^ were ,al readirig above 
grade Uevel^ in English^ while grade 3 was nearly at grade level. The 
gains in leve^ -of achievement were statistically ■^Ignificaat in all 
grades for whiah d^ta^ere available ^ as, measured by a correlated \ * ' 
t-^test. Again, the achievement of another instructional objective '* 
(aominant ranguage-English language arts) was sunported by the test 

• « ' ■ r ^ , - ' : 

data, 

Finally, nearly all target students (English and Spanish dominant as 
well as bilingual) .in grades 2 to ^ wejre tested in mathematics' t^tanford 
Achievement Test ^..mathematips computation* subtest) * , All but grade 5 
demonstrated statistically significant growth in ''raw scores. Given the 
fact that 6he pre-test was not , administered uncil February, only a 



little over 3 flonths elapsed between, pre and ■oosttescing. Yet the 

sadpnd:'and thircl.; grades soubled'':£heir maan^ raw s^Qres and grades 4,"^ 

' and ^ also d^pnsi:r%tad .s|.gn^ gains. The data suggest^ that the 

mathematics instruccional objective has been achieved, . . 

/^.. • ' • ■ . ^ ^ ^ ■, i ' 

' . ' ■ * ■ ' . ■ ' ■• 

C*; Other Evidence of Achievement ; ' ' " vv ^ 

Other evidence: of the achievement o£[ the children in thaGifted and 

Talenced Program is available. Sei^ction.\^Q£/twq ^ b^^^^ of only 

.81 in the entirtei, -rt.ty) to participate in '''Operation EKplore", (both 

. a . . . - ■ % • ^ ■. 

Classes with ^concentrations, of e^^iet children), is on^ indic-ationr 

of program achievement.^ ^Another was the selection of a dlass ||.. par- 
ticipate in the above described -BronK Zoo." progr^-^Cone of only 4 Un 
the city),' The 'Coordinator of this progrM wrote a rette^ of conpinda 
tion to Che school principal prai^sing the class's participation. In 
the words of the Coordinators ' ' / ' 

"The success of /.PtojeSfc- Endows on Wildlfie 
depends upon classroom. preparation and follQw4^ 
J ; - activities. /This dncludas a gre 

work and it waa^gbvioui that under Mrs. Kavalevich * s 
. . y superv^isidns the ciass had done their pre and post 

' ; ; V visit activities and was one of , the best prepared 

/V classes ever.. Much of the credit goef to Mrs. 

' Kavelpvlch' . . . Thank you for selecting a fine ' ^. 
class and an outstanding teacher to participate 
.in Windows on Wildlife."! 

■ * V ' ■ " " 

'Another letter of cdmendacion came, from Mr. Michael SmXdil^ Ph.D.,' 

from the New York Collage of Podiatric Medicine, who had come to speak 

to the target chil^^en as part of Career, Awareness. He reported that 

the childraij in th^^Dted and Talented./,? rogram had imprMsed ^him by ^ 

thip high Itvel.df self -^awareness, curiosityj^atid salf-discipline*'" J 

1. Letter dated May 29, 1980^to »r, -Miguel Silen, Prirjcipal, C.S. 211,..- 
^,,from Ms, Ann Robinsoh, Coordinator .pf rElertiffntapy Prograpis, nIy. ' ZoS. 
ological Spciety C3|^o^x Zoo) " ' ' . , ' ' • 

Letter,, May 27, iMO . ^ . • , ' ' 



tn chaatM of sciena©, a numbar of che glftad and= talented children 
pliirticipmcid In the Dlscriet Seienee Faiif. Four of Chase students re* 
ceived leld medals and two racaived iilver medalii the beat showing 
ever by. C» 3,^211 in the Diicrict fair. 

Fisaliy , the Title VIl^rQgrM (Gif ted and Talented) at the school was * 
taonitdrtd by the Bureau for Monitoring and Review, Of f ice of Funded 
ProgriBas of the . Board of Education* The. progrm was wall reviawed by 
tha monitor whs found it was baing ijaplmanted as approved (lettar to 
CoaBDunity Super intendantj June 4, 1980^ from Ms* Carmela M. Teta, 
Director of Bureau.) 

D. Parent Questionnaira 

All parents of the gifted and talented chil4fcan racaived q'ueitionnairas 
in. order to solicit their opinion of the progrra, Twsnty-seven returned 
the questionnair^, or approKimately 20% of tha number still in the pro- 
gram at Che end of the year. No questionnaires were received from 
parents with children in grades 1 or 2, Thus nearly a quarter of the 
parants of 3rd through ^th graders responded to the evaluator's queries. 
Host hi the parents reapbndlng had had a long-standing commitment to 
C.H. 211 and its progrm of bilingual education. Nearly ^0% of the 
s^ple had placed their children In C.S. 211 in either kindergarten or 
first grade (it oust be remembered that parents must elect to have thair 
children enrolled at C.S* 211 since it is not considered a naighborhood 
school* but a Dlstrict-wida bilingual school) * An additional 15% en- 
rolled the^ childran in the second grade while 15% were enrolled after 
the second grade (11%^ did not respond to the questi&ns) » The above fig- 
ures also reprasant an Impressive stability; of enrollment, espacially 
for District 12, which aKpariences high student mobility rates*, 
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Pirincs in thm smplm warf aikad the ntmber' of^yeari thac chay had 
rat^idgd on che U.S. mainland* Threa vara nativa born (Lll), only cwe 
vhad coma within tha past year (7,4%), and cha rast ware leng *time 
rMidents ^ ^3%. had lived on the fflaialand for 9 yelri or lonier. In 
light of their long average reaidenee in the U.S., it is int ereiting 
to noce theii' intereit in maintaining a iacomd language by aending > 
their Ghildren co a bilingual school. Thusv when asked how long they 
would like their ahild eduaaced^ in both English and Spanishp Ic is not 
iurpriiing that over 70% wanted their ehildran to receive b^feigiiaL 
schooling tliough high school and only one raspondent wanted lass Chan 
a full bilingual primmry aducatioq. 

There is an interesting footnote to parent oommitaent to bilingual ed- 
uaationi The parent aampla was roughly split between thos responding 
in the Spanish language (5^%) and those responding in the English 
rattguage (441) . ' 

Parents were asked what they though were the benefits of bilingual^ edu- 
cation, A very impressive 85% of the parents responded to this open- 
ended question* The volume and jollity of response scrongly implies 
that thair plaeement of their children at C.S. 211 was not haphazard, 
but baaad^on elearly perceived benefits from bilingual/biculcural educa 
tion. The most frequent cited benefit was the value of speaking both 
English and Spanish (8 parents), ^lis value was derived from the facts 
chat^ New York Cicy is a bilingual city and thus it is necessary to be 
bilinguall being bilingual enhanced one's ability co coTTOunica,te; and a 
bilingual school setting promoces unity betwaan parents and caachars, 
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The second fflajo? cacagory benefit relatad to the maintenance of. ' 
trmditiorial culcura* It was seated chat, parents are orAented co tra- 
ditional culfttre an^^^ bilingual/iiculiural edueacion h^ped children 
relate to pSren^a and jgrafidparentts. Such ichoellng peraics Mlntenance 
of close contact with ' the mother culture and, when a visit is made to 
the, home country, children are able to speak the^ language. Finally, ^ 
several parents felt that it was impbrcant not to forget one's language* 

4 third *and frequently cited benefit of bilingual education was that it ' 
enhanced job opportunities. New York' City wae perceivad as bilingual ^ 
and speaking two language^ could enhance one's ability to obtain a gopd 

' ■ ■ " " ■ ■ . r ' ^ ' 

A fourth category of benefit dealt with enhanced societal under itandlng. 
Billngual/bicultural education helped students to understand one another's 
culture, promoted mutual undarsttanding and tolerance and could help mixed 
cultural comnunit^^es to deal with' one another/s problCTs and, since 
many children came from mixed cultural backgrounds, a bicultural school 
reflected their own fmily heritage, ^ \ ^ 

Finally, several parents saw specific educational benefice from bilingual/ 
bicultural education. They felt- it imparted broad gducatipnal benefits .. 
due to learning and studying in two languages | that it prepared children 
well for future educattional challengesi and. Chat since the schqQl envlr- 
anmenc reflecced a f™lliar culture, children felt more ac 'home and less ■ 
pressured and were able co perform^^better as a result. 

' . . - • ' ^ ' ' ' 

While parenCa are strongs gupportars of bilingual ed^cation, most reported 

"a s^trong Language bias incheir oto home, Two-chirds of Che paranCs uge 

more SpanisH Chan English In the home whan communicating with their 
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children and ntat ly ^1 the, rest (1) apska ©nly Engllih at home, / ■ 
Language dM net han^leap p ai^anti in aQmuniamting with tht s^hoQli 
only ons^partnt said that thtiif child taael^^r did not coomunicata / 
with hia/har in the' languaga chsy pref Mra^^ 95% rsipondad in the 

^ affirmative (and 1 at 3*7% did not rsipond) * What her or not the ability 
to coomunicate with taacheri had an ef fact, a lurpriainily high pro-- 
pprtion of paranti had dbparved taabhlng in thalr children*! elaas- 
room (78%)* Actendanaa at parent workahopas/howayet, waa maagar for 

, this sample of parents* Only 13,5% had attended a workshop. A partial^ 
axplanation for this low rate is the hour at whleh workahopa were h^ld* 
Savaral parahts raqueitid night (rather Chan the current day) hours to 
acconmodate working parenti,- 

In terms of partleipation in achool aetivitiei, a significant proportion 
^ of the parents had bacoma involved (30%)* Paranti were inVblved in 
chaperoning classes on trips (one to Waahlngtons D,C*) , service on tha 
Farant Advisory Council, attendance at P*T,A* meetinga, fund-raising 
af forts, and work on the "Spring Extravaganaa**. Few parents attended 
the perf ormanca of the Spanish Poecry Reading (11%) ^ but nearly 30% 
did attend the Ballet iHiipanieo parf ormanca* The latter attendance is 
quite high when one takes into accounc che large number o^ parents who 
work* ' ■ ' 

As can be seen from Table 3, partnts reported considerable improvement 
this year on Che part of their children in selected subject areas. 
Nearly 78% of respondenCs felt chair children had improved either a 
good deal' or a great deal in spoken Spanish, 81.5% in spoken English, 
Over 81% reported substantial improvement in Spanish readings and ap-* 
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TABLE 3i f^tmntB' PWcsptlpn q£ Ch±ldtmnm' 
Inpgevettent In Selected Araaa 



Little 
Impgoveiaeht 



A Good 
Demi 



A Gramt 
Paal _ _ N*A, 



ipoken SpftQ* 



Spoken Eng. if 

^- " \ . ' % 

Span, Reading if 
% 

Eng. Read lag # 

Math Skilla if 
Z 

Science Skill if 
% 



4 

14.8 
3 

U.l 
3 

11.1 
2 

7.4 



0,0 
1 

3.7 



6 

■ 22.2 

5 

29, p 
I 

29.6 
I 

18. 5 

. 5 
18.5 

7 

25.9 



IS 

53.6 

17 
63.0 

14 

51.9 

63.0 4 U.l 

/ 



63 



14 

51,9 



2 

7.4 
2 

7.4 



2 

7.4 



5 

18.5 
5 

18.5 



P 
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prdx^tely the, aams propQttiQn^' saw substancial improvement in English 
reading, Vary stirong latprovamjint was noted by parints in both seience 
and mmthamatlds. . 

Parang ware asked what things ab4ut cht Gifted and Talented ProfrM 
they though were most benefielal /for che^^ Of the 13 parenti 

/ ; ^ . / ■ ^ / . : 7 \ 

i^rho responded to this open-ended/ question, three broad areas of benefits 

cq^uld be disaerned* Sever A responded, that they felt the activities 

provided under the program werfe broadening* In the words of one parenti 

''It broadens ^her lifestylii baeause she may never 
get a ehanee to se4 or do these things again . , *" 

4 second category of benefit/ was the aeadCTla/intellactual* One parent 
said the program gave her m0n the "ehanee for doing challenging school- 
work as opposed to Juat regular classwork**' Mother said "It give my 
child the opportunity to develop and utilise alls her abilities" ^ ; and a 
third reported '*My child Has time to advance more Insf^ad of watching 
television programs," Cttanslated from the Spanish), Mother parent 
felt that the teacher had encouraged her child to eKcalp to strive for 
esccellence* 



The third area of benefit 
that were offered to the 



related^irectly to the special activities 



iif ted and talented chlldreri in the program. 
Two parents felt that the dance training was particularly beneficial, 
one noted the writing class and a third comanted favorably upon the 
acting class (the dramitlzaclon of poetry) * ^ , 

When asked of toprovaments they would suggest for the program, the follow- 
ing suggestions wera madai chare should be morf parent/ taacher me^ln'gs 
to generate mutual suggestions ^r for program activities and Improve- 



ments, Che sehQol should lillclc graater pmrent esoparacioni prdgram 
Aael^ciai should -start on ichedule in tht first stoiitit; cHmt 
afta inytruetign/aetivitiai b€ Included in the Program , and that motm 
■'eantint" be'inaluded in the subject areas. One pasent argued for 
mora reading and math inatruct±©h, aad another felt that the gifted " 
and talented children ihQuld be ^homogenioualy iroupad. Finally^ ona ' 
parent suggeit that children should receive public aclmowledgment for 
their educationai accpmplistoents,, : ' 

In general, however, the parents had highly favorable attitudes towards 
Xhe Program and felt it beneficial and enjoyable for their children* 
Twenty'three of the respondents (85Z) wanted their children to continue 
to participate in the Program in the coming year, and only 1 parent did 
not (with two not respondini and one indieating they were planning to 
move)* This alearly represents a strong parent e^qrsement of the 
FrogrM* 

* 

E* Student Questionnaire % ^ 

Students in tl(e program wire administered a questionnaire which actempte 

to measure student affect toward school generally^s well as attitudes 

toward specific progrm components. Most items allowed for 4 response 

alternatives ranging from "Very Much" or "All of the Time" to "Not at ■ 

Attn" or "None of the Tiie"* From an eKamination of th« cabulated 

data, it seemed most appropriate to combine the first two response 

categories (e*g*, "All of the Time" and Most of the Tlma"5^in reporting 
r 

most of the results, 

^^en studencs were asked to resond to the question "I like coming to 
school", the rasults were^soraewhat mlKed with 782 o'f 'sixth gradets ra- 
^ponding "Very Much" or "Mostly" co S8% of fifth graders responding chls 
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Whan scudants ware asked Jis^ei^ty wa^a liked by tha ochat studants 
at school i che^s^^ waya; vary iixad grmda to gtada, 9S% o^i ] 

ihm ihird grada itudancs raipendad thst thay wara likad by all or most 
of ^tha othar ahildran whila only 54X of fifth graders rispondad in 
this way, r 4^1 of the fifth gradari raspondad "Some of the Ghildran". 

in responaa to the question "I f sal my taachar likaa ma", sixth grada 
atudJnts showed the lariest poailive responses with 832 responding 
'*A11 or Most of the Time" and third, fourch and fifth gradera giving 
thasa rasponsas ^0%* S4Z and ^2% of the tJjEa raspeetively*- Thia large 
diffarenaa in raaponae towa;^^ teacher attitude on cha part of aiicth 



gradera--a4ght ba^dtys to a more nnmature paraepcion or a differ enae in 
ttaachar^scudent InWraetiona with tthaae acudants who raprsaerit the 
graduating olass* 

When attidants ware asked to respond to how thay liked learning in two 
languaiesj tha responaa waa overwhelming positive with 88% of the ' . 
studenta in grades 'three and four rsaponding "very mueh" or "pretty 
much" to 9^Jv of fifth graders^giveing this rasponse^ 

■ .: . ■■■ 

When students were aaked how they liked being In a speeial program, 
the raaponaes were overwhelmingly positive with third, fourthi and 
fifth and alKth gradera responding 84%, 100% and,^3% respactively 

■ : f . 

to the oategoriea "Vary Much" and Pretty Much", 

When students ware asked if they though pupils in special, programs should 
be together in special classes, the responses werm very varied, follow- 
no specific pattern. Only fO% of third graders felt they ihould be' co- 
gather all or moat of the time, while 85%, ^9% and ^7% of fourty, fifth 
and siKth'gradera respectively thought this should "be the case, Approx- 
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to^tely 19% of the sixth grade ftudtntsraiponding choughc that the 
ahildrem la ipecial pregrMi ah©uld never be sagrigatad irtco spmaial 

Most students enjoyad the extra work pravldad in the Gifted and 
Talented Prograffl* When^ asked to respond teo the queation "I would lik^ 
extra sehooiwork" students In third, fourth ^ fifths and sixth gradea-; 
responded '*Hore Often" 75%, 481^27% and 5^% respeetively. Whan com- 
bined ^th' the alternative. "About like it is" the reeponias incraaaed 
to 92%/ 72%, 831 and 81% for thaaa grades. " 

AlthQugh the majority of. students enjoyed the special p oetry class 

for children in the Gifted and Talented Program, there was considerable 

# - ■ ■ 

variability of response from grade to grade. Third graders rasponded 
positively in 7^% of Che ^ses, fourth graders in 92% of the^cases,.^ 
fifth graders. in 5$% and sixth graders In 77% of the cases, 

: ^ X 

The special writing class was greeted anthusiastlcally by most studenta 
in Che Program* When asked to respond to how they liked the class, 87% 
of chird graders, 75% of fourth graders, 77% of fifth graders and 9^% 
of sixth graders responded poiiciyely. As wich. the previous question, 
the overwhelming majoricy of these responies wfee in the "Very Much" 
Gacagory. * _ 

^\ ' \ 

■ ■ ■ . ^ . ■ '/?V 

Studencs were equally positive to a .question regarding the special dan;ei 

class provided. Third, fourth, fifth and sixth graders responded posi- 
tively in 92%, 84%, 92% and 84% of the cases respectively. 
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: la^att'^^actjMpc -to see wtomt : the' mf facta of littguaga doninmcm i^ra on v ■ 
- gcudant p^rcsptldM ©f Che dif progr^ aomponentsi students 

were asked to respond to the question "1 speak Spanlih better thanv,^ . • 
English —'Spanish and- English equally well = Enillsh better ^than '. ' 
Spanish" s yich 19% of all students responding in the combined aate^ 
gorleii^lnglish bettarn'than Ipanishr and '^ISpanish and English equall>P 
^^11"* Cross tabulations and eorralatlons with the ten other -questions 
in the questionnaire were dona with no sijnifieant rasults* Language 
* dominance did not appear to aet as a (actor in either/ posicive"^ or 
negaLtive progrm peroeptions* * 

The high oalibre of the instructional progrm at G*S, 211^ the base 
established In project years U 2 and 3 upon which continued , develop - 
men t and im^rovCTent of the Progrm can be built s the ppsittive response 
of parsnts Knd participating students Che the ProgrMi, and the signifi- 
cant gains registered by the target children on standardized tests^" 
lead the^ aval^ators to strongly racomend that funding be continued 
for this ProgrMi. , ■ / 

The staff at C.S, 211 should be coTOended on maintaining the Gifted and 
Talented Program through this diificult school year which involved 
three changes of aifflinistration. Those directly involved in the program 
/e^ressad posicive attitudes toward the Program and felt it providad 
real benefits to Che students being sery^ede . / . = 

Several recomendations are in order, however, so that .those charged 
with administering this Program have available to chem suggested alterna 
times to existing practice so that wise decisions can be taken to enhanc 



cha Itval of aQhievament within^ the pMgffMii. ' * ; - 

1 ..^ ........... J. . ..■ ...I . x-f .1:-/ .. ■.%^..: .'V ■ . 

- = ^ ^ -. ■ ' ' - , ■■ • •- ■ 

' . — . ' • ^ \ 2\ . ■■ ^ ■ ^' . ■ ■ 

S.In littt with i raaQtaaandatlpn made laac ytats ths scopa of thm Prsgrm 
has bean narrowed iwith instjfuetlonal* obje^tiv'as jE^cuged oaf languiagi;. 

arts (Engliih and Spaniih) \and the viauil and performing arta»--^if. 

" ^ • ^ •• ■ : ,\ ; ^ ^ . ' ■;■ 

mora pointed f#cUiVtf^c^^^ maintained with a mora fully de-^eloped ^ 

prograa dealing with ear eer awareness one notal^le' eKceptlon* 

'^- Administration, and "Coordination ' ^ i^' 

The Project Coordinator, in addition to working elosely with ' the 

ichooi prlnaipals ihould be responsible for. meeting, on a regular basis, 

with ^lassroom tesehers (includlrig those without a high conaentration 

of targeted students) to inforo them of projeet actlvltiea and to seek 
^ n 

their adviae and assi^tanee in project toipleraentatiQ|i. 

Testing Program J'^^- ■ - -r- - ■ 

As noted.abovfej theW has been sgme^^improvement In the Program's testing 
\ program, but room remains^ for further ifflp is reeonmended 

that the Projeet Coordlnatoif be made responsible 'for' the Program's 
testing prograa and to see that it Is coordinated with the newly revj^sed 
school^wlde testing program. Consultant services ihould be:^ ^ovlded^ in 
order to a) design an appropriate tasting program which will enable 
program staff to rnQnitor individual student gr^agress and whic will 
yield data, tieeded to conduct prograp evaluacion!^and < -b) present a work* 
shop CO progran staff on the jpurpqsea and utility, of ^ the testing program. 
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^ Tb^^t^:^l^^m k acrsM cemptatign to use regource Ceaeheri (bilingual 
riM^^ie© apaaiallsta) c^^ert an In trut emergeneieSt thla 

Is lagitiMta* But as. a general rule, ytsource teachers, iheuld be 
shielded against being pulled away Iria project aetivltiea to perfsra ' 
other functions within the school* This problem was virually elimin-^ 
ate^^ in ; the aecond; semester and continued vlgilanc:e against further 
violations should be maintained, v. % ^ r 

Staff Development ^ ^ . . ^ "^^ ^ . 

The agreement with Fordhm^U^ntversity. to provide appropriate graduate 
ley^el training to the teaehers at C,S, 211 has worked well and has 
benefited Joth staff and students. ParaprofessiopalS, however^ have 
been somewhat, neglected* It Is recomend^^hat paraprof essionals 
asiigned to ,the pro j act be encouraged to take qoursas related to their 
work in the^ Gifted and. Talented Program and. that the progrM Projee't 
*€odrdinator ' be responsible for vin--servloe>orlentation for ^ these paTBs, 

Arts Program ' - ^ ^ ^ ■ 

The danee, dramas and creative writing activities have proved very 
sticciisaful .gor the three years -of the Program. It has been particularly 
yi^ell received by itudents* ■ ■ ■ 

; jt \ls Strongly ^recomoended that these activities bei/contlnued akd that 
a consultan^ in photography be added (the' photographic materials pur- 
chased in the first year of the project have yet to be utilized), In ' . 
additlonj students in the program should be taken on trlpi^ to view thes^ 

various arts In. practice and/or exhibition* Parenta of target jtudents 

' • - ' r • •• • -. ~ i 

ahould b^ encouraged to participate in such outings. 
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Individualiied Aeadeffiie EnrlGtoienc "■■ . . \ . 0 .;. ^ ■ . : 

Many of Che cargec qhiidran have reetivad ipeaiai tftiint^ 
thai? alaawaoa taaahMs and/or £h#;^^iilng^al raseu^ ttaehars* How- 
ayar^ the ■'routinizatlgn" of^^tl^ae indiylduali^ad programr has not 
be^a inititutad. \. ^ ^ , , 

^ Xt' ia . caeoomended Chat Che billngua]-; resource spscialiat meec oni^a 
reguiar basis with elasaroom .ceaehetfi and Chan an- indlviduall^ed/p^ 
gram be deviled (and put^Qn file) for each target youngsCer, The bi^ 
lingual respu;^ea *teaeher;1^^ be better able to identify the par^ 

tieular didactie maceriali ana self-study materials each ^ehild needs 

(and^whiah the regular classroom teacher lioee not have the tima Co 

. • * " ■ ■ ^ ■ ■ ■ ' = <- ■ * 

locate* ) " ■ 

- " ■ _ * **} ■ 

. " . >i 

^ . - ■■. , ■ _ ^ 

Spaaial Actlviciaa - * , • 

There were a significanC number of special activities made available 
cri'cha CaTgat childran Chis year which ware in addition Co consultant: 
sprvicas. Such activitiaa as "Operation- E^^ore'% the Bifonx Zoo progr 
the Natural Hlicory Mtfse™ iforkshops etc. , described above, were viry 

^ # " " . ■ " ". . . - - 

enriching and rewarding experie^csi* = ^ , 

It is recotoBended .that the Project Coordinator continua to facilitate 
cpncacti and assist with -ittangements wlch outside agencies and alert 
teachers to the 'potenclal range of activities and i'aryices they can 
call upon within the Borough of the Bronx and- the City, of .New^ Yark*'' 

Parent Involvartenc 

Parents have hfed very -'posit li^^^ of the school and of the Gifted 

and Talented Program and many have attended parent workshops and -the 
^parent ESL classes, ' ; ' ' - : ^ ^ - 



Ic Is r^cpmended chat piarMC werkihops continued with fmphaiia on 
what para^ta can d© to ancourage and/fiirther^davelop their children's 

-vv- V" fV^' . . ^ ^ '. ^ . ^ ..: ■ ^ ^ ■ - ^^ . 

gifts and caitncj. Altaraative tiaes for- ^tatingi^fhould^ a arranged 
(two lasaiona of , the lame workshop agenda). ia brd^H- to atconmodata 
worldng ^aranti. = * ^ ?m f ' 

^ ... ■ ■ ' ' I ' ' 

Tt is racQtmanded thAt:; the) garant ESl^^classes be cdnclnued and' that 
.native Ingliah speakirig .pariatav^ to partlcipsie in th^s'e- 

elaai|8;s and serve as individual tutor a to non-Engllah speaking parents* 
If there is sufficient intarasc^ an attempt ihould.be mada to of fer . 

Spanish as a Second Language to English apeaklng parents, to further 

. .,.\ . . ■ . • ■ ■ , . ^ - . ■ 

rtie spirit of vG^s; 211^ the District's Bllihgual^hoo^l* 

. \ ^^^-b^ 

The adult , language glasses should be ^continued -both 'for thalt^ ittcrinsic 
valdir GO partiGipants, aa wail as for cha good will it genariies in 
sohool^communicy relationay.^ . ■ ■ . 
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.TITLE VII - PEER NOMIMTIOM FOR^l 



NMa/nOMBtE ^ D ATE/FECHA^ 

1. U^Q t7Quld make the best class president? 



iQuisti harla .al major prasldente para la clase 



2. Who will get the highest reading score? 
iQuian sacara' la nsta mas alta en leetura? 



Who would vou choose to help "cu with your science project? 
LA quim ^tu Gscojerias para qua te ayuda eon^u projecto du ciencii 



4. Who is the best actor or actress in your class? 
. IQulen^as el mejor^ actor o la mejor actrii en tu clase. 



5. Who is the best danger in your olass? ■ \. 

iQuien as el bailarin a.baiiarina en tu clase? 



6, Who is the best artist in your class? 

iQuian as el o la major artista en cu elaae? 



If you were in trouble at school, who would you ask to go 

with you to tha prlncipnl's office to explain the situation? 

Bi tuvieses problemas en la escueU a quian tu pedirias que te 
acomp^ara a la oficlna de la principal para defenderte? 



QBSERVATION SCHEDULE 



Place . Time Date 



Physieal sattingi ' 

regular classroom Araa within larger space 
special rQom (spacify) ^ 



Informal encounter setting 
cownentsi 



II. Background Environment i 

directed eound temperatura 

diffuse noise • lighting 

other conditions: 



III* Student grouping i ^ 

'^Qle class (#) individual 

sub-group (#) ^ 

IV. Degree of Forinalityi 

Arrangement of lesson area 



Degree of teacher direction/control 



if- 



V. Instructional Personnel! 

teacher paraprofessional Bilingual Asst.^ 

cluster . administrator consultant 

VI, Interaction I / 

A. Verbal 

^ teacher dominated 
teacher^student interactive (teacher initiating) 

teacher-student interactive (teacher 4 student initiate) 

teacher-whole group recitation 
^^^^^ taacher-student-student (discussion) ^ 

B. Non-verbal 

I . Describe, act iv^%y {individual/group* substance of activity) i 



VII. Lesson ^ 
A, Content/iubject I 



Materials I 

book (s ) (specify) 



other printed materials 



audio/visuals 



realia 
other 
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OlSSRVATION- SCHEDULE (cantinued) page 2 

VIII, Language 

. A, Predateripined Imnguage of instructiori- for ■.lesson . 

1* aatual languaga of feeadhe r . V " 
.7 2* actual language of students , 

a* Language oorisistency (approx, proportion of lesson time, when 
"other" lAn^aga ie spoken, i,e, , other than language ^ 
predetermined Ibr uae^ln lesaon) i 
= 1* teacher' Qonsistenoy ( aa % of "talk") \ - . , 

■ 2. student consistency ( as; % of "talk" ) - : """j- ^ ; 



Language facility (fluency/ 'correctneaa) ( if more than one 
language ia used during^ the observation* provide a separate 
assessment for each) i"^ 

1* Teacher/inatructor facility* language 1 (specify) 



language 2 (specify) 



2* Student facility ;^ language 1 (sp<ecify) 



language 2 (apecify) 



DC* Aspects: of the lesson : apecifically related to the Gifted 4 
Tklented Program? 
A^ Evidence of "special" attention, activities, . assistance, 
preference, etc., given to the G children vs^ rest ttf group: 



Perceived level of perf ormance/^ehavior of G & T children i 



X. Anecdotal Comments i 



ERJC 
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Tm DISTRICT 12 BILIil^UAL SCHOOL: , 
... . COiMUNITY^ SCHOOL 211 r ^ 

' / Edmmdb Guevara ^ . 

! PROGRAM FOR THE GIFTID AND TALENTED 
. , , * STUDENT QUESTIONNAIRI . 

IreatlQns: There are several questions below which ask how you fieel 
bou^ sohool. Mawer the questions the best way you cm. Each 
aesclon has four possible anf we^s , Pick the one: that closest to 
ow you feel. Mak«a eirole arotmd -ham mswer, 

. I like coming to school 
a) very much b) mostly c) not too much d) not at all 

._ ^ , ' ' ' # ■ 

' , In school I am .liked by / 
a) all of the children, b) mest^of the children 
c) some of the children d) none of the children 

I feel my teachers like me^ \ 
; a) all of the time b) most of the time 
c) some of the tlmfe d) none of the time 

At school I like learning ^in two languagaa ^ , 

a) very much b) pretty much c) not' too mich d) not at all 

5, I like beljig in a special program 

a) very much b) pretty much c) not too much d) hot .at all ' 

jn Do you think that the children in your special program should all be 

together in a special class 
/ a) all of the time b) most of the cl^e c) some of the time 
^ - d) none .of the ttae 

T. I would like extra school work - 

a) more often b) about like it is c) less often d) never 

1 like the special poetry class 

a) very much b) 'pretty much c) not so. much d) not at all 

5* I like the special writing class 

a) ve^ much b)^^etty much c) not so much d) not at all 

J; I like the special dance class " 
a) very rmich b) pretty much c) not so much d) not at all 

L. 1 speak (circle Just Qne);r . 
. a) . Spanish^^bettat: than English b) &igltsH b^«^^ thm SpM<sh 
■ c) Spanish -and English equally well . y 

2, What grade are you in? , grade. 



THE DISTEICT U ,1ILIMGU.\L SCHOOL 
CO^milTY SCHOOL 2U 

,1 prspsiiGQ dt tsee. cugiEisnarla ts para obcgntc* Irformacion que ayudara 

mejorar gl "^ograma de Ninoi SuperdoCadoa y TalencoiQi" de C*S, 111. 
aao pmdrg^ de un eitudiwee qua par^isipa an ai Progrma, 4e padi^ss §u 
ooptiaeisn en llenarls. - 

.e apiradaeraQS su ayuda. 

St«phaii Brmbcs'i li Victa* Telad© 
' — Cansulterei . - 

.lOMBRs ' (QpaoMi) : :"T Z 

1. Qua^grado eu^sa su hijo/hija a C.S, 211? ' = grade 

2. Cuimcps aSbs ha asiatid© .mu hlj.o/hija a C,S. 211? affaa 
3* CuaaEei ansa ha vlyido uJted en SsCadoi Unidos? . - -^ ^ anos ^ 

(Si uiced^ ea naaids in Eacadei Unldoa , Mrgma^ cm imA X) 

4. For euane© tiempe deaamria ^ctd que au hijo/hija futse eduGad© 
en ambas lengiiaa Espaffola e Ingleaa? (Si au reapueiCa ea 

"duifance su esCaneia in la eaeuela'* ponfa imaJC . . ___ afEQS 

5. Que uaead ptensa qui sen l©a ben^fieiQi de la educaefoii bilin^eT" 



6. ' 
Mai Ejpas©l que Ingld " 

Mas Ingiei que ^pa^i 7_SZ 
Solmenei Ingles 'Z-_=^ 

7, tl mmmmvrQ de su hi4©/hija al amwjLaMxmm cm ujted 1© haa© in 

la lengua que uated pref ieri? i ri n o 

3. Ha ©bdervad© uated la enjenanza m el aula de su hijo/hija 

esce anb? ' . ai - n © 

9.>in C.S^ 211, £umC© ha mejorad© esci uTs la deacreia de au 
hij©/hija in laa aiguentes areai? 

Muy pQco Alga Bai t an t e^ 

Habland© Espmpl " 

Habland© Inglas ~" ~" " - " j: - 

Leyindp EapanpL ~ ' . 

Layind© Ingles _:L _ 

- Deatrezaa fn MacMatica ' 

Deat^esaa |g CiiMtai' 



0* Ha alai^tiddl 'uaced a / callerea de pacteea eaca anb? ^ . ' a l _ J © 

Si^a asiittWQi. .diga suantaa vecea . ^ ^ ^ ^ ■ " ' 

,1. Que taller le gnatd^ mas?. _ _ .' 

.2. Tiene uated algunas sugmreneiaa que haeer para majorar l©a tallerei 



d% pac^fs?. 



13. Ha partiaipad© ua^ed en algima actividad de la e a cue 1^ eaee a!!©?__ii_ _n© 

Si ha partieipad©^ diga euales fuer©n estai aeti^tdadea? ^ 

'.4, Que aasaa uated ptenaa son maa benifiei©iaa para au hijo/hija en al 

Programa de Ninoa Superdoi^adQS y Talentgios''? 



!,5, Ha aslseido a l©a iiguientei er^coa? = . 

Ricit^l de Feeiia ^si no iallet Hii-pmie© it- a © 

.6. Si hay algurfas _ cssaa que u?:^ad quialara augB^^f para mejorar- fl/ 

Frsirama de Miars ?upa£'d©EcHo5 7 Talancases'" en C.S. 211, le r©gamoa 



agrama de pilars ?upa£'a©Ecrio5 7 



Qui^^^ usned qua su'^hij o/hij a partl^pa en el '*?T©grama d^ ^inoa Snp^:: 



-.ifilij y TalentosQs" an C,S, 211 el proximo curs© escolar? ^ jjio 



ERIC . 1 
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THE DIST?,TCT 12 BI!.:MnU,\L SCHOOL 
COi'UiraiTY ICHOOL 211 

Dear Patiriej ■ . . ' 

The purpJie of Chia qutscionnalre ia to g*in infortaclQn ^hieh will help , 
impravs the . "Glf cgd and Talenced Program ac C>S, 211. As a parenc of a- 
partielpaEing icudanc, ask your sooparacion is -filling it out. 

thank you for your assistance. \ 

Sineergly yoitf s , ' 
g ' Staphan Bgumbarg & YieCQV Toledo 

ConsulcanCi 

IIAIffi - . . . _ (optigna-i)" 

1^ In what grade is your ohild? . _ • grade 

2, How many years has your child attended C.S, 211? | years 

3, How many years have you lived in the U.S. Mainland? ^ years 

4, How lon^ would you like your ehild to be' educated in boch 

Spanish and Enplisht __ years 

5, 'Aac do you ehink are. the benefits of bilingual edueation? 



6. When you apeak wtch yoiur ehild. at homei you speak 

Liort Spanish "than Inglish 

' Only Spanish ' /__ _ 

, More English than S^aniih 

Only English * _" 

7. Does your ehild *s teacher eemunieate with you in the language 
that you prefer? ' ^=7^^ ^ 

8, Have you observed the teaching in your ehild' s elassroom this 
year? * y es _ n o 

9, This year, how much has C^S. 211 improved your ehild ;i skills in 
the following areas? , 

. ' - Very Little A Good Deal A Great Deal 

Spoken Spanish _ _ _ ~ 

Spoken Engliah _ ' 

Reading in Spanish ^ ^ - - ^ - 

Reading in Inglish ^ _ " _____ 

^*ach i^-ills ^ 

Soienoi Skills ^„ 

10 . Did you attend any paTff^nt wprkshopi this year? __y es n o 
If you have ac^ciided workahopoi how many? __"" 

11. Whieh workshop did you enjoy moat? - ^ - 

12. yThat suggescionSi tM any? do you. have for improving the parent 
.Workshop? • ; -_ _ __ _ _ . ^ -- 



13, Have you part4cipatad in £;iy Gch^ol aetivititii this year? 
I'f. yeii whieh' aetivitles? ri L - - 



14, What things about cHe '*Gifsed and talentid'* program do you Aink are 
mo,st banafioial for your childT '_ _ _ . - - 



15. L^id you attend eicher of Cna £o /,^j;-ing perf oTOanees? 
Poetry Reading _y es ^no Bullae Klsprnieo __y es ^^^_n o 

16. _jPlease write your suggest-ions co imv^o^/^? ^^hs Gifted and Talftntad 
frogram at C,S, 211: . 



17,^^ufd you like vru^ c^bil 1 ^o participles in uhe Glfced and Tal^*^*:Bd 



Prorram next schQol year? 
YOU, 



■1u 



